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9 Week one: bibliography settings
9 Weeks ϭ to ϯ: Theory and practice
9 Transitioning material: John Hattie video

-х Reflective practice role in effectiveness
9 Today: Case studies for evidence-based 

judgement



CaƐe SƚƵdieƐ 
Žf EdƵcaƚiŽŶ 
Pƌacƚice

� The potential of 
reflective practice is not 
being fulfilled

� Contexts of reflection –
schools, education system, 
profession

� Professional learning needs 
to be understood in more 
coherent and robust ways

� Helen Timperley – evidence 
in the classroom

� Research evidence and 
theory important

� Conduct case study research



Case Study 
in Education

͚a caƐe ƐƚƵdǇ approach iƐ 
ofƚen ƵƐed ƚo bƵild Ƶp a 
rich picƚƵre of an enƚiƚǇ͕ 
ƵƐing differenƚ kindƐ of 
daƚa collecƚion and 
gaƚhering ƚhe ǀieǁƐ͕ 
percepƚionƐ͕ eǆperienceƐ 
andͬor ideaƐ of diǀerƐe 
indiǀidƵalƐ relaƚing ƚo ƚhe 
caƐe͛
Hamilton, L. (ϮϬϭϭ) Case studies in educational 
research, British Educational Research 
Association online resource. Available online at 
https://www.bera.ac.uk/publication/case-
studies-in-educational-research



CaƐe ƐƚƵdieƐ

FORULaQ, L., BOacN-HaZNLQV, K., & RRXVe, 
M. (2016). Achievement and inclusion in 
schools. RRXWOedge.

Effectiveness improves 
when teachers and 
school leaders develop 
themselves as ƉƌŽbůeŵͲ
ƐŽůǀeƌƐ



‘Research 
shows 

that…..’

Education Endowment Foundation
https://educationendowmentfoundation.or
g.uk/projects-and-
evaluation/projects/flipped-learning/

� Programmes
� Research
� Randomised Control Trials
� Evidence base in education…
Martin Hammersley (ϮϬϬϭ): Some 
Questions About Evidence Based Practice in 
Education
� Single studies….erroneous conclusions
� How to weigh contradictory evidence
� What works….chosen indicators….



Using 
Evidence 

in the 
Classroom

Helen Timperley:
Using Evidence in the 
Classroom for 
Professional Learning

What are the key 
ideas which Timperley 
identifies?



Using Evidence

� Formal and informal, curriculum-relevant
� Teachers reflect on own skills and knowledge
� Awareness of theory and evidence

Evidence: ‘None of this evidence provides 
absolute answers but rather potential insights in 
how to improve’ (p. Ϯ)



Implications

� Inquiry habit of mind – seeking out and using 
evidence

� All decision-making includes a certain amount 
of guessing

� Informs teaching and learning…’rather than 
being seen as a reflection of the capability of 
individual students….sorting, labelling and 
credentialing’ (p.Ϯ)



EǀideŶceͲ
iŶfŽƌŵed 
cŽŶǀeƌƐaƚiŽŶ



Knowledge 
Building 
Cycles

Identifying knowledge and skills 
learners need

Evidence – rigorous process of 
research/scrutiny

Contextualise understanding within 
schools/classrooms

Understanding of theoretical ideas 
underpinning practice

Multiple opportunities to learn and 
apply new information



Organisation, Leadership, 
Development

� Teachers have the greatest system influence on student outcomes
� Organisational adaptive expertise
� Changing mind sets – leaders to see school as their classroom
� ‘Teachers cannot be expected to do this alone, but require 

organisational conditions that provide and support these learning 
opportunities in ways that are just as responsive to how teachers 
learn as they are to how students learn’ (p. ϭϬ). 



Communication 
and 

Relationships

Teachers develop collaboratively

‘An ongoing process of inquiry in which they 
con-construct their understandings about 
effective practice.’

Open-mindedness – listen, different 
perspectives, alternative possibilities.

Responsibility – personal, academic and 
social consequences of actions

Wholeheartedness – critically examine 
assumptions with the intention of learning 
something new



Interactive 
Professionalism

� Discretionary judgement
� Collaborative work cultures
� Continuous improvement
� Reflection in, on and about 

practice
� Mastery, efficacy and satisfaction
� ‘Real’ collaboration – includes 

risk of conflict
� Critical friend
� Coach
� External partner



Emotional Intelligence

� Self-awareness
� Self-management
� Social awareness
� Relationship management



Models of Professional 
Learning

MŽdeů Iʹǁhaƚ ǁe dŽ MŽdeů II ʹ ǁhaƚ ǁe ǁaŶƚ ƚŽ dŽ 

Guiding principles governing variables 
�Achieve the purpose as the actor defines it 
�Win, do not lose 
�Suppress negative feelings/ Emphasis 
rationality 

Guiding principles governing variables
• Valid information 
�Free and informed choice 
�Internal commitment to the choice and 
�constant monitoring of its implementation 

Action strategies 
�Control environment and task unilaterally 
�Protect self and others unilaterally 

Action strategies 
�Control environment and task bilaterally 
�Protect self and others bilaterally 

Consequences 
�Defensiverelationships 
�Low freedom of choice 
�Little public testing of ideas 
�Reduced production of valid information 
�Single-looplearning 

Consequences 
�Minimally defensive relationships 
�High freedom of choice 
�Public testing of ideas 
�Increased production of valid information 
�Increased likelihood of double-loop learning 



Problem Based 
Methodology

Evaluation of:
• Accuracy of any claims
• Effectiveness of practice
• Coherence in solution and creation of 

problems
• Improvability – openness to feedback 

and change



Discussion

What do the two texts suggest about what 
reflective practice is and hoǁ it  can be best 
developed to support developments of practice?
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Education ‘Science’

Psychology Neuro-psychology Ideological: ‘hard’ 
‘evidence’

OFSTED and 
expectations of 

‘research’

Teacher Education 
and Teacher 

Professionalism

‘Capacity to 
evaluate research 

evidence and 
methodologies’



Seminar 
Group 

Discussion
� Introduce the 

conceptual framework 
of reflective practice for 
effective teaching, 
learning and 
assessment.


