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Reflectiǀe QƵestions

Does Reflective Practice require a mentor, 
counsellor or coach?

Are there specific requirements for a ‘helper’ to 
support Reflective Practice?

What are the key aims of ‘helping’ within Reflective 
Practice? In other words, how would we know that 
the ‘helping’ has helped?



Example How could a mentor help to 
support a teacher looking to 
explore aspects of 
professional practice through 
Action Research?



Week ϳ 
Readings

9 Preparation reading
Hobson, A.J. and Malderez, A., ϮϬϭϯ. 
Judgementoring and other threats to realizing the 
potential of school-based mentoring in teacher 
education. IŶƚeƌŶaƚiŽŶaů ũŽƵƌŶaů Žf ŵeŶƚŽƌiŶg aŶd 
cŽachiŶg iŶ edƵcaƚiŽŶ.

9 Seminar preparation
Garvey, B., ϮϬϬϰ. The 
mentoring/counselling/coaching debate: Call a rose 
by any other name and perhaps it’s ramble? 
DeǀeůŽƉŵeŶƚ aŶd LeaƌŶiŶg iŶ OƌgaŶiǌaƚiŽŶƐ͗ AŶ 
IŶƚeƌŶaƚiŽŶaů JŽƵƌŶaů.

9 Reading list
Gallacher, K. (ϭϵϵϳ). Supervision, mentoring, Θ 
coaching: Methods for supporting personnel 
development. In P. J. Winton, J. A. McCollum, Θ C. 
Catlett (Eds.), RefŽƌŵiŶg ƉeƌƐŽŶŶeů ƉƌeƉaƌaƚiŽŶ iŶ 
eaƌůǇ iŶƚeƌǀeŶƚiŽŶ͗ IƐƐƵeƐ͕ ŵŽdeůƐ͕ aŶd Ɖƌacƚicaů 
ƐƚƌaƚegieƐ (pp. ϭϵϭ–Ϯϭϰ). Baltimore: Brookes.

¾ YoƵr argƵment ʹ assignment 
Keele Library Search engine
Google Scholar



Seminar DiscƵssion

ϭϲ November ϮϬϮϮ

How can beginning teachers best be 
supported to thrive in teaching?

Plan actions and means to assess 
standard ϴ from Early Careers 

framework.

OƵtcomes for Assignment

ϮϬ January ϮϬϮϯ

Task Ϯ

Drawing on theory and professional 
experience, critically reflect how 

Reflective Practice can be supported 
through leadership, coaching, 

counselling and mentoring.



SitƵating 
Reflectiǀe 

Practice TheorǇ How Reflective 
Practice as a field 
of knowledge 
relates to teachers’ 
effectiveness and 
school 
improvement?



Reflectiǀe 
Practice
and CƵltƵres of 
Change

Contexts and cultures within 
which Reflective Practice can 
be more or less successful, the 
barriers to effectiveness and 
how they can be overcome, 
and the relationship between 
the formation and support of 
professionals in the 
school/workplace and their 
professional learning.



Which kinds of change 
to school and workplace 
cultures might be 
needed in order for 
Reflective Practice to 
fulfil its potential and 
contribute to changed 
practices?

The emphasis on scripted models of 
performance
Limitations placed on which matters 
are available for critical reflection, 
which aims and means are 
approved and standardised, means 
that the scope for critical reflection 
is constrained. 

Whilst there is a form of official 
knowledge and research evidence 
which is endorsed and promoted, 
collaboratiǀe 
professional qƵestioning and 
enqƵirǇ, perhaps informed by 
Action Research, may not receive 
the kinds of support which could 
help to promote positive change. 



Principles ǁhich can 
sƵpport the creation of 
cƵltƵres of change

� Reflective professional enquiry

� Knowledge

� Culture

� Relationships

� Leadership

� Reflective Professionalism



Fostering knowledge

Formal and informal, curriculum relevant

Teachers reflect on their own skills and knowledge

Awareness of theory and evidence

Potential insights for effectiveness and improvement



Knowledge 
Building 
Cycles

Timperley, H., ϮϬϭϬ, February. 
Using evidence in the 

classroom for professional 
learning. In Étude présentée
lors du Colloque ontarien sur 

la recherche en éducation.

Brandon, J. and Saar, C., ϮϬϭϰ. 
Nurturing Excellence in 

Instruction and Leadership.

Identifying knowledge and skills 
learners need

Evidence – rigorous process of 
research/scrutiny

Contextualise understanding within 
schools/classrooms

Understanding of theoretical ideas 
underpinning practice

Multiple opportunities to learn and 
apply new information





Organisational Development

Teachers have the greatest system influence on student outcomes

Organisational adaptive expertise

Changing mind sets – leaders to see school as their classroom

‘Teachers cannot be expected to do this alone, but require organisational 
conditions that provide and support these learning opportunities in ways that are 
just as responsive to how teachers learn as they are to how students learn’ (p. ϭϬ). 



Communication and 
Relationships

Teachers develop collaboratively

‘An ongoing process of inquiry in which they 
con-construct their understandings about 
effective practice.’

Open-mindedness – listen, different 
perspectives, alternative possibilities.

Responsibility – personal, academic and social 
consequences of actions

Wholeheartedness – critically examine 
assumptions with the intention of learning 
something new



Interactive 
Professionalism

Reflectiǀe Professionalism

Discretionary judgementDiscretionary judgement

Collaborative work culturesCollaborative work cultures

Continuous improvementContinuous improvement

Reflection in, on and about practiceReflection in, on and about practice

Mastery, efficacy and satisfactionMastery, efficacy and satisfaction

‘Real’ collaboration – includes risk of conflict‘Real’ collaboration – includes risk of conflict

Critical friendCritical friend

CoachCoach

External partnerExternal partner



Timperley, H. (ϮϬϭϬ), Using Evidence in the Classroom for Professional Learning, Paper Presented to the Ontario 
Education Research Symposium, 
https://www.researchgate.net/publication/ϮϰϮϰϳϱϮϳϮ_Using_Evidence_in_the_Classroom_for_Professional_Lea
rning



DiscƵssion

The school/workplace cultures which 
you have experienced and the extent 
to which they have supported your 

reflective practice

What recommendations you would 
make to a school/workplace in order 

for reflective practice to be 
supported

The kinds of change which can be 
produced by reflective practitioners 

in the school/workplace



Seminar 
DiscƵssion

Based on the research paper:

Maugham, S., Teeman,D. and 
Wilson, R. What Leads to Positive 
Change in Teaching Practice?, NFER 
Research Programme: Developing 
the Education Workforce, Slough: 
NFER.

Introduce the key points of your 
critical analysis of the relationship 
between Reflective Practice and 
change



Essentials to write a critical analysis essay 
http://www.writingacademically.com/critical-analysis/

Defining your case
McNiff, J., ϭϵϵϱ. AcƚiŽŶ ƌeƐeaƌch fŽƌ ƉƌŽfeƐƐiŽŶaů deǀeůŽƉŵeŶƚ (pp. ϭϯϳ-ϭϱϭ). 
Bournemouth, UK: Hyde.
https://www.jeanmcniff.com/ar-booklet.asp


